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ABSTRACT ' 

Working in cooperation with reading specialists, 
English' teachers designed a program to meet the needs -of a class of 
seventh graders with reading disabrlities* The reading specialist 
role^ was expanded from that of small consultant to include actual 
clas'sro6m instructor. The teaching of litera-ture and reading skills 
was facilitated through the systematic development of study guides 
and cooperative learning experiences. Dsing the novel "Shane," an 
initructiondl framework was created to teach vocabulary development 
and comprehension. The combination of the efforts of the English 
teacher and the continued individual attention, of the reading • 
specialist offered the students, with a serious reading problem their 
best chance tq imp4:ove* (Author/Kl?) 
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CAN THE ENGLISH TEACHER AND THE READING SPECIALIST KtD^ 
TOGETHER WITli GHANE ON THE WIDE RANGE OP READING ABILITIES? 

• * ^ . * / 

• >; ' / '. 

»»You want me to teach reading?: I We ney^r had a course 
in itiw ^ ^ 

This was the reply"- ajtj expected ojrfe - from many a 
junior high "English instructor to thp''^ suggest ion that he 
or she teach specific reading ski4A3iP 

The equally predict^able response of the reading super- 

■ r , 

visor making .the suggestion wds to organize an in-service 
course at eacH ,of jbhe junic/r high schools in the district. 

Most English teacho/s jjaj-ticipated faithfully for l8 
clock hoilrs and learn^ how werd analysi^j, comprehensio'n, 
study skills and appreciation aire developed in the elementary 
school. Basic prdfnciples of remddi^al re^di^ig were covered, 
as -were strategies for incorporating nedded skills teaching 

into the vehicles -of the English curricTilura. ' . 

■ A / ■ : ■ / . . ■ , ■ . . 

, Dici ttocis solve .the prpblem? Not. c^uite. The candid 



reaictioi/ of' the itiore outspoken Ehglislli teachejrs waa that 



it was /a good course but they ^still di4n**t feel confident 
that/they could effectively present sk|Xla instructioi> to 



.grcmps^tdf- 25; to 30 teen-agers with var|ri)cig reading ne^ds^ 



p. 3 . ENGLISH TEACHER 

& READING SPECIALIST 



"How aboui some help?" a. few asked. Could the 
school's reading specialist give more direct assistance, 

< 

right in the classroom? \ 

t Planning the Cooperative Effort . 

Thus began a" vital change In the role of the junior 
high reading specialist' - from diagnostician and small- 
group theraRjat to co'6perq.tlng team teacher. * 

The director of education, the reading supervisor, 
and the junior ];ilgh , reading specialists ^took the feedback 
from the English teachers and sat down "to brainstorm* 

They went'back to the English teachers with a plan 
for the English teacher and the reading^ expert to work 
side-by-slde over a ten-week period to ' , * attack 

the- growing problem of underdeveloped, reading skills. 

. Seventh- grade the beginning of the junior high 
experience - was selected an the target for two maih 
reasons. First, it was felt that the transition to a 
content-oriented junior high program tends to awaken 
^students to the cruciality of reading skills \ The 

pro ject /would th\is have an added plus in motivation. 
Second,-* the , seventh grade teachers were in a position 
to capitalize on the diagnosis and therapy carried on 
by tl^e elementary reading specialists and clasBrdom 
teachers who had worked with the neediest children in 
grade six^ 4 
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As to* the vehicle, the logical unit in the seventh 
grade course of study into which to weave^ the ^akilla\.\/ , 
instruction wag Shane > The skillfully crafted, high-action 
western by Jack Scheefer had bean mRde into an Alan Ladd 
mov^; many students had seen a TV re-run or heard about it. 
With boys constituting about flOJ^ of the severely disabled 
readers, the thought was that Shane/ s special appeal to boya 
^e the program an added chance for succej^s. 

Readability samplings signaled a caution light. Some - 
of the expository materi|.al in Shane came ihrough as 10th J 
.^rade dirffXulty level. Much of the conversCtion, however, 
rated below seVenth grade. The planner^ felt that class 
preparation could ^G^ver come much of the vocabulary difficulty 
and that i^wa^i worthwhile to devine ^pocial teachiJi|g 
strategies for tho harder passages aijid concepts in order to 
get the built-in motivation of the red-blooded story line. 

During the suminer, two^ readij^0 specialir^ out a 

series of mini-units baaed 'on Shane which could be used by 
heterogeneous seventh grade gi^oupp {2) • Chief inspiration 
for i^aethodology was Teaching ReacjiriR in thd Content Areas , 
by Harold Herber (3). \t ' \ 

Emphasis was placed on differentiated study guides and 
cooperative learning. The resiiltin^^how-to« guide for 
teachers suggested designing instruction that would cater to 
individual needs but - that could be woven into the fabric of 
a central unit. At times the/re would be "task forces" con- 



,taining represehtative^j of fist, average and slow strata 
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for maxlmvun student-to-student aid. At \thep times the 
strategy might call, for grouping by common \ki 11 needs ^ 
auch as syllabication or identification of us^^ul Latin 
and Greek roots • (^» 




Executing; the Plan 

Implementation began in fall of 1973- In most cases 
the seventh grade English teacher welcomed the help of^thd 
reading specialist and the two worked out the mechanicsjof 

the sharing of the responsibility for the daily lessona| 

I 

A few hesitaint English teachers asked the re^idingj 

specialist to ^ake over ail the initial presentations. /At 

the other^ extrdmoT^ were two veteran teachers concerned/ 

abtiut possible infringement of their classroom autonon/y. 

One teacher was openly mistrvistful of the arrangement. 

He thought infomation bearing on his competence might 

pass upward through the reading specialist • ^ 

As the work progressed, gradual progress was made on 

■ 

the problems of the staff. A beginning teacher, slightly 
shy, took on an increasing share of the load of technical 
skills instruction. To varying degrees the teaoheSra who 
had been reluctant to share authority were softenfe»di by th« 
earnestViess of the reading specialists. The man 'who saw 

if ! ■ • . • 

the reading teacher as a potential eyaluatol' waj reassured 
i that this was not the case, that his, only boss was the 

' principal and that^ the principal had noJc interest in * 
ErJc * second-hand information about teaching aptitu(g, but a 
hitfh' Interest in reading improvement, It ' ' 



■ ' ' p* 6 ' EIJGLIGH TEACHKR 

■ & READING SPECIALIS'r 

J. \ ' . . ;. , ; ■ v.- - ' 

The most rewarding deli'elopment for the reading. 'specialists 
came aft^r the piloting period had ended and the English teachers * 
were .back on their own. Each reading teacher reported thfit at 
ieast'^ne of the cooperating English teachers came to' her "at 
' som.e time'aftar the originAt ten weeks to ask'his former partner's 
opinion of a study guide Vhat he had himself designed for a . 
subsequent unit in the curriculum, The^ teaching of^ reading had 
indeed rubbed offl 

(In one of the schools, in 'fact, the following* y^ar saw the 
English teachers ask for help in constructing guides f6f' other 

(iV ^ 

novel^ in thp course of study .A They pooled the^r collectionsa of 
^,sainple guides in a central file*( 

Evaluation * 

Participating English teachers filled out an a?>onymous 
questionnaire soliciting frank reactions to the project and 
suggestions for improvement. The ovea;-aXl tone of the replies 
reflected a desire that the program be repeated. The English 
teachers generally felt that they could learn -and ^accomplish 
still more by going through the procesar again. , \ 
The most frequent ^criticism applied to the intensity v/ith^ 
which some skills had been presented. There was an overabundance 
of material in the glide for te&ts^ing certain phonetic and atruc- , t 
tural skills. For some students it was #an "over(a)klll^ attacic 
ofi their weaknesses and the instructions needed to be modified. 
Suggestigns of this kind were built into the revised guide for 
cooperating English teachers which .the specialists prepared tov \ 
ERIC the school year 197i^.-?5• ? v . , V 



mm 



mgligh teaghkr 

,& Heading L^peci- iist 



A 



p. 7 




btudent Hcoponne 

i-he students in i di'ticipa Ling clcisses took a diagnostic 
readinf^ test in September rmd an olternate form ot* the sbffie 
test in l^ay. individual analysers were niven in cases where 
thert; was-a need for more d\af;nos:tic information tl. an could 
bo .su' Diicd b;/' the ^^rou^) tes-t,,. ' ^ 

Many students respondeti well; some stubborn c:^ses made* 
disa ^intinc;, prorrei;:;, ^le* rest gain.s were made, by studentsi^ 
who were t'il:en andoi* the \t:inr, of the reading specialist as 
he/she rosunei: conventional Iheraoy schedule after the openin^>; 
ten week:; of *.ht nev: a:. Lot pro[^;ram. ^ > . , 

'rhe mesr.a: e sceineci to oe that .the combination of the on- - ^ 
j^oing e'Tor-ti: of the -i-nciiah te/icher .plus small-group sessions 
v*ith a reading Si^ecia Lir r both directed at meetinf: specific , . " 

reading jieedr. , offered the seventh grade student with a serious 
re:iaii*r- problem his best chance to improve, 

J:)uc'l uf i on , . ' ' * . 

i:.uglxsh iL*' chers \^ho hr^vc worked cooperatively with . 
f;j)ecial ists in a pro T'^m to rrieet reViding needs add vital ^ ^ 
iev' rage to Che task of combatting re^uing disability. 

Keferences ^ . - 

1. Beyer, Jr. , v^lter '1. • M;|'riual for Te-'ohing " April Morning" 
cand /' Acrors -bive Mj)rils ," Cleveland, Ohio, 197!p. ' 

• ' ' ■ 

Oldr,, Uweruiolyn -iirul '.ivilter T. Beyer, Jr. • "Curriculum Guide 
, far Re idinp i roc;!-.-'!,! wl thin t\H^ oovmth-Grade GlasneCj , • 
TTTevclfjnd ileinhtn-Univer.Bity lleit:;htH Schools, 197^. ' g 

'5. ■ flerber , lifarold L. "iV..-K;hUj(': llnrilni; in ' '-'ontent Areas. 
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X ichteiii3tein, J:xk,. '4<ec:din^ Imy)rovement at the Right l^ime*" 
'iho ><^choo] i^xecut ivo (April, 1957) ^ o. 65- • 

/ 

5- Thom:iB, L.iifui Ij. :.'iv.x li.' Alan kobinsori. Innroyinf^. Hondinp; -' . . 
in .i.very J]m:-^>- . 'J>oi}ton: wlljii c.md Bi^con, ^97^- 
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» ' , Outline af Walter Beyer's ■ • . ' 

Pres,ejitation ,:i.05 30 session, Thijrsday,, .Mayjlc^, 1976 

"Can the Reading Sioecialist and English Teacher Ride 
as Partners oh Shane l^e' Shoot out Reading Difficulties?" 

!• Diagnostic Testijig'mth Enilish' Tgacli^r identifying and 
presci^ibing for individual needs • . , . 

Stanfard- Diagnostic ^#eading> Test, Level II, J^rms ^ 
S X (pretesting and |)ost-t^sting) - . ■ 

^ ' f • • ■ ' 

11. Using Jack Schaeffer^'s Shane as an example^ to ielp teachers 
leara techniques of teaching the^following reading skills 
along with., the study of a^nbvel vri. th the whole class, 
* A, Vocabulary • 

B. - VoM Attack \ - 

Levels of Comprehension ' 
J. Literal - v : 

2, Interpretive 

5. Applied . 
\D. Group* discussion of thematic concepts " \ > « 

E, Writing activities • . 



Ill, Giving examples pf: ^ ' * 

'A. Readability Tests-' 

B, Instructional Frajaeworks 

1. Plot sequence' * - , . * ' - 

2, Character development . . 
. . 5 i Concept overview t 

C, Reading Guides 

D, Reasoning Guides 

E, Chapter-by-Chapter Study Croides " . 
(vocabulary, word attack, group discussion questirms., 
reinforcing grammar, dictionary study, pronunciation, 
wordbuilding— all within and integrated with a 
literatiare unit) 

. IV. Reinforcing specific skills: skills day, one day a week, ^ 
with specific reading activities prescribed for each 
student's particular needs 
Materials: 

RFU , SRA, literal comprehension 
• TTirnK the Context , Barnell-Loft , inferential 
comprehension, relating skills 
* Pictocabulary >> Dexter-Westbrook 

Phonics We Use , Lyons and Carnahan 
Homemade SkllT Kits, with zeroxed activity sheets 
for each skill ^ ' . 

V, Respons^^ by teachers mixed . * * • 

Vi, • OtLtcomes ' ^ 



o • . 10 
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VOCABULARY ^RETEAGHlNG ,v Chapter-by-chaptfer, Shane 
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The following is'*' a list of vocabulary- word attack concepfts 
'1;hdt are reinforced in the ^chapter .yocabuiary -preteaching study 
guides. * • ' 

"* * * » ' 

^h. ^ ' „ ^ . 4r 

' 1 Contex^j clues . . " 

Connotation- .multiple meanings ■ ^ 
; 2 Alphabetizing 

^ Parts of .Speech , ^ ' 

5 Roots, Affixes 
4 ^ Synonyms - 
5, Dictionary Use, ^ ' 

Descriptive words ' 

6 Vowel digraphs: oi,. oy ' 

7 • Vowel-r 

- Blends . . 

8 ' Roots 

Syllables-vowel soimds 

9 '/synonyms . - V 

10 Syllables- divisicm 
Context clues 

11 .polorful language>r^ idioms 
vowel-r (a^; are ,j:-^ air J 
Homonyms 
Gonnotatipns 
Parts of Speech 
Suffixes . \ V 

12 Long and short vowels " 
Suffixes / 
Sj^able divi'sion 
Syn^n;^ ^ 

J. 5 Synonyms 

Context clues 

Roots * . / • 
Pronoun reference 
14. Syllables 
Badings 

Homonyms- context clues 
Descriptive Words in jtJontext 
15 Archaic word whence- / used in context 



\ 
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Protest o£ SH/i^E ' {/Sf^UYB^ ^^^i^^ 

/* neadability Level ■ - CK^^^^-^ Tft^^/iY^T 

Directions; . , , o 

rnisv not so wuch a test of , your reading ability aiJ it is a test of the 
book's ability to be read by you. -In othdr wprd^i, x;c uduld like to* see. if ue have 
chosen a book Chat is too hard for the class* ' / 

Use any x^ords you can think of to fill in the- blanks in the.rnatorlal belox^ 
quoted from the book. . * . 

I ■ 

He rode into our valley in the cunaner of '09» I x;aa a kid 



barely topping the hAr^kbohr d - ^ father 'a old chuck-x^agon, l.x;aa 

on the upper ' ' ' of our^ snail corral, soaking thp late afternoon ^ 

^ ,r when I sax; him far down the. road xihero aimn^ 

into ^ the valley from the open plain beyond. 




^ ^ that clear VlyomLia air I could, see him plbinly 

he.x;as still several mile3>^ay* Tlierc seemed nothing 
about him, Just another stray horseman riding up the 
toxiard the cluster of frame buildings that X7as our 
Then I sax^. a pair of cox^hands, loping past 



$top and stare^ af tet hija xjith' a curious 

• " come steadily on; straight through the town x^ithout 

slackening ' . untiL h9« reached the fprk a half-mile below 

Qne branchyturhcd left across the river ford 



on Luke Fletcher's big spreadt Xhe^ other bore along the right 

bank xAere we homesteaders had- pegged . in a row up the valley. He 

hesitated -^^i. studying* the choice, and moved again steadily on our 



As he cane near, Xv^hat impressed me tras _^ ■ ^ clothes. 



II 



Then one afternoott, x^?Ken v/e were stovjing av/ay^^the ^ ^ and last 

cutting of hay, one fork of the _^ tongs we x^ere using to haul xt 

^^p to _ • ' loft broke loose. "Have td get it x/elded in ^ 

/' fither said in disgust end began to hitch up " . 



team. 



Shane stared over the river where a cox:boy ^ , riding lazily 

back and forth by a bunch of . ^ ' y " > ''l/H tal-.e it in," he said, • 

. Father looked at Shane tie looked across the x;ay and he 

grinned. "All. right. It's as gpod a tine as any." He , r— 

final buckle and started for the house. a minute and I 11 be 

ready. ^ 

tt^a^.g £t . Joe." Shane'? voice was gentle, buty|,t topped 

father his traphs. /I said I'll take it in." • ' 



Pretest of SHA^JJE , Readability Level (continued) Ui-'^S^'I^' 

.41 ^ - 

Father - , to face him. "D£ann it all, man. Do you 

I'd' let you go clone? Suppose they-.*" He bJ 



on his o\m words. He wiped a hand slowly hisxg^}ind he said ^ 

whet I had never him say to any roan, "I'm sor?^^he said. 

" should have known better." He stood there silentty-ryatching 

^ Shane gathered up the reins and jumped to the wagon skat. 

Ill . 

1 sat on the step below father and mother, " them, and thVit 

» legs on each side of me , it seem bptter, 1 felt father's hand on 

toy . 

• . "Th^o is kind of tough on you. Bob." He ^ ^ talk to mc bocauoe 

• I was only a kid. ^ uao 4?caUy talking to himself. 

"I can^t oeo the finish. Dut 1 Jan^oce thi5. Wilson 

down and ^ bo an c^nd to it* Fletcher Ul be done* The 

- ■ * ^'lll occ to that. I can*t ^eat Hilaon on .^..^..^..^........^^^ 

draw* But there •s otrcngth enough In this clunay body fssim to 

Uisop m on my feet till I ^ him, too." Hother otirred and waa 

still, and hia • wont on. "Things could bo wroc. It hclpa^a 

^ to know that if anything happens to him, hi5 ^ ' 

will bo in bettor hands than his own." ' 



Tl^^^te . a sharp sound behind us on the povdi. Shane 

risen so swiftly that his chair had knocked against 
^ wall. yHis hands x;ere clenched tightly and his arms 

' , quivering. His face was palB with the effort shaking 

^ . He was desperate with an inner torment, his eyes 

by thoughts that he could not escape, -ind the na^ks \;ere 



obvious on him and he. did not care. He strode to the ateps, do\>m past us and 
around the comer of the house. . 

, \ • I guess^ that is all there is to tell. ^ folds*^;i town and 

the kids at school liked ■ . t^lk about Shane, to spin tales and. 

speculate abx)ut . I never didi Those nights at Grafton's became 

legends ■ the valley and count;less details were added as they .. ' 

i-* and spread just as the toxift,. too, ^rew and . 

up the river banlcs. But I never bothered, go. \ ^ how strange the 

tales became in the' conctant retelling. . . belonged to me, to 

'father and mother and me, nothing cfeulfl ever spoil that. • 

For moth'er wais.righ^. was there. He was th^re in our 

place and usi Iiflienever I needed him, lj& v;as there. I , * 

• . cl9se my eyes and* he would )3e with me ' I 

' would see him plain and hear sagain'' that _i ^ ^ voice. 

I would, think of him in each of the . that rayealed him to". 

L'^''^"*^ , him most vividly in ,tKat/single flashing 

insta^ when • . , - xjhirled to shooi: Flet^cher oh the balcony at 

G'r fton*s ,1 would see again the power and grace of 

' H coordinate force be^i^iful beyond comprehension*^ I would see 

■ • ■ and the weapon wedded in the one indivisible deadliness. 

I x;ouid seethe man and the tool, a good man and a good tool, doing what had to be 
*done.. " , ^ 
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Ch; 1 

petunia' in* 
hatband 



p. 4 



Ch. 1 



1t9 



."s traigh t^ .grain , 
clear* through" 
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Ch. 2 9 19- 

the new cultivator 
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Gh.^ 3 

Removing the 
stump 



19 29 



13 



Ch. 4 29-39 

"shaped in seme 

firm forging/ 
for o^ther tKings". 



■i 



Ch.6 




Ch. 


;6 • 46-47 I 


45-47 






1 


The 




The 


hcmestead- 


contract 

■ 


ers 


ratiks.. 











€h. 5 39-4i/ , 








Oowpunching 




J. - . ■ 


.Ch\ 5 '41-45 • ■ 




Gun,"play" 




\r 



Ch* i 



6-7 



"fenced- in V past 
like fenced-in 
pasture 




V 



Ch. 6 45-55 



an<| picking a 
fight 



Ch* 6 p 51 
Cherry pop^ * 



Ch'. 6 

P 51 ' 
Hay tongs td 
the black- r : 
smith 1 



Ch. 7 , 56 '62 

Two bottlTas bf * 
soda, pop 



Ch. 8 63-66 

A v;on)an * 5. power 
of persuasion 



- 17 - 

(Fig 2) 
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Figure 2, 



IKSTRUCTIONAL FRAMEWORI^ of the Pl^t Sq^qudnce of Shane, . dont. 

Qi. % 6^76 — • . - 



Moirgan' 



Sh. 10 



7f-iB0 



Quiet victory i 
ride home 



Ch. 11' 



P.. 86 



The "business" 
agent!' ' 

♦ 

\ 



Ch. 15 p. 117 

The fence post stays 



Ch. 11 81-93 

The firsc.^horae- 
steader dies * 



Ch. 12 I 93-98 

Starrett and Shane 

refuse tp change . 
sides ' 



T 



104 



Ch. 13 98- 



"seemiijg iron was 
again steel ' (102) 



i 



Ch. 14 104-114 
The final- l?a'ttle 



Ch. 15 ' 114-117 

Shane is gone but 

"here to st^y." 
(117) 



Ch. 1.1 p.. 81 

Rlf^e loaded and 
. ready 



y ' 



Ch. 13' p. 101 

Shane" puts .-on his 
gun. 



Ch. 15 p. 115 

Another soda pop 



Ch. '16 118^119 

"grow straight inside 
as a man should" (118) 
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(Fig Z cont ) 
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(Fig 3) 
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Figure 6 



(RLM)ING GUIDE to accompany instructional franeworK '^Land'V 



(A3) * \fho arc the homes teaders? 

1 Directions: List the names of the homesteaders bcjow and find the place 
.in the bbok that describes each. Notjb the page number and 
: paragraph opposite each name. 



1. 
2. 
3. 
4. 



5.^ 
6. 



7. 



I'Jho are on Fletcher's side? 

Directions: List the names of those who are /on Fletcher's side and find 
the place in the book that describes each. Note the page 
and paragra^ph number opposite each name. 



.^4 , 



2. 
3. 
4- 



(B18) * More Directions: After your group has foJnd the above information, decide 

among you uhich .character eath of you td.ll choose and write 
a short paragraph of description in* your own words for that 
character. Decide x^hich chaftrMcter you want so no two group 
members have the same chatj^c|ter. Turn, in the finished 
paragraph tomorrow. 
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(Fig 6) 



yjgure 7 , 

\ . (R^EABING GUIDE; Directed Reading for Detail^ Chaptcris I & 2 of Shane) ^ 

,■*..•'•■' • I ■ * 

Directions: First try to answer as many of the foUox^iijg questions for yourself on 
• your.ovni paper in short answers. Then after you hcve looked them all 
over- and tried' your best, finish the rest with the othet members in 
your croup. Pajje and parasraph numbers' aye after each question tp heli^ 
you find the place in your book. Don't worry about the funny numbers 
and letters and asterisks to the left of each question. They are for . 
your teacher's use. ' ' 

A ■ ' 

1 , - ■ ^ " ■ ■ 

I • * 

(Al, A16) I. In the last sentence on the first page, which finishes on top of page 
*' two, and going into the first paragraph on page two, many fitst 

consonants are repeated in words close to each other* Find the four 
combinations of them and list" them. (p. 1, paragraph 4 - Pv Ji _ » 
paragraph 1) - . . 

(FA5) *** 2. Hot^ does the repetition of first consonants (above question) affect^ 
you vjhen you read the paragraph?- (p. 2. paragraph 1) • 

(C27) ** 3. The person telling the story keeps talking about a "chill,.", or a physfcat^ 
(E43)~-«wfr ' feeling of cold thaT comes over him. ^Ihat causes it each time he 
mentions it? (2,3; 3,3; 4,1; 4,6; 16,2; 16,7; and 17,3) 

(AlO) * 4. ^Ihen the stranger got off his horse, he did it in a qertain way. Be 
(B2i) * able to show to Wr group members how he did it. t^hat does this way 

(•C26) ** of "dismounting" shovr about ^liis past? (3,7) 

(C26) v** 5. Why did the str^ger let the horse drink the water from the ^trough 
before he drank some? (3,7) 

(C27) 6. VThat <?o the references to the petunias tell us about the stranger? 
(E43) *** (3,3; 4,1) • 

(E43) 'V** 7. VThat do you suppose father has "on his mind" when^he tries to get the 
(F53)-. ' stranger to stay? (4,5; 5,1-3) ; You may have to wait until later on in 

the book to figure this one out. ' ' ., 

". '' ■ "■ ' . . • ' ■ ■ " 

(Al) * S. VThat did Shane say that pleased the boy? (5,7-0) • 

(A5) * 9. Vlliat did mother do' that xras "unpredictable?" (6,2) i; ^ 

(A13)..* 10,. ^TlTat is the "pattern" of the supper talk? (6,5) ^Describe it in ybur 
(BlO) * 6x«x words. • ^ 

(239) .^-v* V - • . -If 

(D22) 11. In what way does Bob descriSl Shane' s' past? ' To what does he compare it? 
(bottom 6-top 7) This question is really a dontinuation of #10. 

■ (Al) 12: I^hat v?as "no trick" for Shane? (7,1) 'Copy the words frcm the paragraph 
Chat state what "That" means. - — ^ , / , 

(C25) 13. T'Jhat is the difference between Fletcher's way of raising beef and ;r, . 
Starrett's way? (7,4-5) 

(AS)'* 14. I'That is the problem that Starrett is giving Fletcher? (bottom 7-top 8) ^ ^- 



Ctjmplete the follov7ing statements by choosing the one best answer for each statement 
from the four choices (a, b, c, or d) . • * 

(C27) — 15. Joe Starrett learned that Shane was a good tnan ("special brand, 
(E33) -'^^ "straight grain clear through") by using his (8,5) 

(E41) ' a. logic * • 

(F45) '^^f b. knowledge of farming 

c» past experience vjith people 

4. conversations X7ith Shane 

(C26) ..16. Itorian liked Shane but, had some fears about him. (8^8) . She was 



(E36) 

(E41)>r** 
( (F45)-«-v 



(C27) 



(F53) ^ 

(B20) * 

(C27) 
(C20) 



using her 
a« knox^ledge of human beings ^ 

b. woman's intuition " 

c. observation of Shane's physical appearance • 

d. all of the above 

17. Hox/ did tlar^an (Hother) knox^ that Shane must have come from 
"Tennessee or some such place?" (9,3) 



10. What made Marian "gxglle?" (9,5) ^ 

19. VJhat meant "more?" (9,5> . 

20. Uliat made Marian "v/hisk" back to the stove? IThy is V7hisked a good 
xxord hei^e? (9,5) >• ; r 
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5HIG GUIDZ: Description in Shane ) 



(A5) : Activity I 



Directions r^uith the other ncnbcrs of ydur s^oup, locate in the first 

twenty pases ofr Chane all the places x/here a facial physical 
• reaction is noted, especially of nouth, lips, eye movement,... 
, - lines in the face. ' * . . • 



7 



• (cut on this line)---- 



Activity II 

.Tae follouins list should contain most of the physical (facial) reactions 
you have found in'Chapters 1 & 2 of Shane. Use it tp check your list, 

(p. 4) "tiny wrinlcles around his eyes" ' 

(?. 4) eyes ''still and steady" , . 

(p. 4) "eyes hbrinj ifcxf£t$her" • / . / 

(p. 10) ~' "looked pleadingly" • 

(p. 10) "lips tightened" 

(p. 11) "crinkled her nose" \ 

(p. UO "softened the lean ridges of his face" 

(p. 14). "glanced sidev/ayp" . 

(p. 13) "lips folding in ti-ht line" , 

(p. 15) "eyes lost their sharp focus'* "some deep pain in then" . 

<^ (p. 17) /^'eyes followins father v/ith a ^transe wildness in then" 

(p. IG) "father uinced" . 

(p. 10) ^'blinlc' several tines" vl^ycs \7ere L^-iGty" ^ 

(p. 19) "eyes net over the top af the stump and held" 

(pi 19) "with a 3rin little smile pulling at his mouth" / 
(pt. 20) " "face was a deep pink" ^ ^ 

(E43) — Ilore directions : IIo^t, discuss in your s^'o^P ^'^at the emotional cause or 
^feelins was that jroucht about the above facial reactions. Appoint 
' someone in your group to vrrite do\ni the cause of 9ach physical reaction. 

(C24) \lhct problem has brought on ^the emotional cause of each 'physical 

reaction? 



H.B, Tlie above 3hoi:Jd be cut on the line between activities and disttibuti^d in two 
stages. * 23 ' 

' ' ' ' . ■ • 29 , " ^ • . ' ■ ' 

, • . (Fig 9) 



. (PXADHIG GUIDS: Character traits. Character of Marian ia Shane 



neA 

\ 



Directions: From whet ue notice of a book eharactar's act»Lons- and words, ue can 
eventually form a picture of a real person, and we then can describe 
* that person by usins ccrtain-adjectives that refer to character "traits" 
in thsit person, - ' 



The folloxHng adjectives are listed for yoy; they describe Marian, the 
nunbejrs after each adjective are th« page numbers where wc can find the 
action, conversation or statements by the teller of the story (Marian s 
son, Chrt3>-6lmt give us the 'idea for each trait in Marian's personality 
or character. 

In your group, /after Lc(pking up each of^these adjectives in the , 
'dictionary, discuss where each of ,thcse\ ideas is located and copy dovm 
the v/ords from the book that ^rove that "'each adjective is a fair des- 
cription of Marian. Hie first, one is done- for . you . . /• 

coy (means "pretending shyness or fiodesty"), . i, , ' 

(p.. 9, paragraph. 5: "I'lother gave what in a girl I V70uld have called 
' a giggle. 'If I'm any judgeH>f riien, • she said, ' that means more. ' 
And she v/hisked back to the stove.") ' ' . 

persuasive (pp. 10-11) 



chaming (pp. 19-20) 



flatt.erinr; (pp. llf'b) 



spiteful (p. 19; p. 20, paragraphs 5-7; p. 20, paragraph G)' 



X7ise , prudent (p. 7G) 



loving; falBliful and loyal (p. CO) 



ERIC 
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Figure 13 " ^ ^ 




IDEAS FOR ADDITIONAL REASONING GUIDES ' , ' ' . ^ 

The following questions ^will lead the teacher to additional ideas that^ 

he can construQ^t into reasoning ^guides or reading guides for the novel Shang..- 

1. Why didn't Fletcher have my family? ''Do you think <:he author wants 
us to^get some Impression of him, contrasted with Joe Starrett, relative to 
this fact? . 



2. Would it be possible, still today, lo have a setting like this? Have 
students project their present CH-UH form of life style to thia sort of out- 
west situation. (ref. to #6 below) . ' ' 

't' . ' ' ' ' 

3. What about the mountains? Does 'Shane draw strength from them? 
(possible biblical reference). V 

4. Why did Shane start the job with the stump without being asked? Does 
this action compare with his going it alone in the 'final fight? ^ 

5. Why did Joe ask Marion to get Shane to stay, even though he knew v 
that Marion was the one^^most aw^re of what they were doing to Shane by enlisting 
his aid? Does this suggestion of ruthlessness on Joe's part make him similar to 
Fletcher? 

6. What was it in Marion's personality and character, stemming from het 
experience and background, that prepared her -for being an effective pioneer' 
'wife? (ref. #2 above) i ^ ' . . 

7. Why was Joe Starrett the natural leader of the homesteaders?/' How was 
he different from the rest of them? 



1 8. Notice the neutrality of the storekeepers and towi«men. Why did th^y 

of necessity have to be uninvolved in the political dispute between the home- 
steaders and Fletcher? 

9. When the tense situations, of plot take place, the conversations be- 
come characteristically terse, presented rapidly. Exploring the depth of 
meaning and. subtleties in these places will profit the students in their know- > 
ledge of character development. ^, ^ ' . 

^ ^' ■ '.- ' ■■ ■ . " 

10. Wha^;-^came of Shahe.after he left the town? * 



0 



CLEYELAND-'HEIGHTS- UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT 
Reading Program Within The 7th Grade English <:lasses 
, , „ 1973 - 74 o ^ . 

STIPY GUmg - SHANE Chapter 4 ' ' ' . ' ^ 



dark solitude 
essential substance 
far off and unapproachable 
more vibrant , , 
a close4 and guarded pa^ 
J^ry amusement 
allegiance ^ 
Regular Army issue 
ditching the fieW 



subdued and quiet 
blurted out' 
bantering tone 
awkwardness' 
meanest &ask 
some firm^ forging 
cartridge belt > 



a bantering tone 
wanted desperately 
st8fcl&nan * . 

cowpuncher 
tophand 

indefinable fashion ' 
singleness of dedication 
bolstered Cole 



fiddle-footed 



Marian 



Bbb ' 



Joe 



II. 



III. 

r 

IV. 



-Match up the words that mean almost the same 

Column I ' 

^ /vCCT'/boy*' 
holster 

dedicatiioft ^ 
; / solit^pde 
blurted 

unapproachable . * ^ ^ 

Underline the npuns -aud circle the adjectives , 
dark solitude ^ . ^ holsteted coif 
wry amusement bantering tone- 
Underline the verb and write the adverb, 
a. She talked continually. • 



Column if 

devotion 
alone " , 

colcl to others 
-cowpuncher 
yelldd 
leather case 



Q 



Shane 



cartridge -belt 
a closed an4 guarded 



past 



& n 



b. The words Slurted out., 

• ' ■ ' '^^ 

c- The«COT7puncher ^janted desperately to succeeds 

d: Cowboys walk awlwardly in ^leather chaps ._ 

They sang vibrantly all evening 



-5 



e. 



Shane carefully explained to Bob about the mpvements > usirig'^ W 
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CLEVELAND HEIGHTS - UNIVERSITY HE IGOTS cm icHOOL DISTRICT 
Reading Program Within The 7eh Grade' English Glasses 
• ' . * H973 - 74 - : 

STUDY GUroE — . SHAWE Chdpter 4, page 2 . Wa.je ' ■ . Per. 

Vt Why do you think Shane chose a particular chair at the table? ^ 



VI. UcM did the r&nchers make up their minds about Shane? 



I 



VII. How would you have made up your mind about Shane? 



VIII. Father believed in respecting thfe individual. He told Bob not to ask 
Shane about his gun. What other time did Father respect Shdn| 



■/-Si 
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neadinc Projjrcm Uithin Tlic 7th Crcdq Enclish Clasdes 

' 1973-74 



IDC SIIAITE Cliaptor 5 Ilcn e . ^ Vev. 



hcd reckoned vaulting ^ oavercl gurly older incn . 

firjst cuttiritj of alfalfa j^addcd bach ^ coastmit*shrex7d waysi 

otowod away ^JTCcurrent trouble * rolliclcins faohion 

ocox/line V Ciouj: reservation conjured up 

controlled breedtaj; would speculate x7ould Tn:anc1.c over aethods 

was inlierent in him conscious alertness \ railroad spur 

hefted the old cun toyed with the hcima6r looked gravely ^ 

tuclied a/ay unforcettably tdic first cuttinc edcc of cold mpty cylinder 

* skuUcins Indian 

!• Uords are chanced by prefixes an|| suffi::es^ Tlie word affix ni6ans either 

[>rc^:i 



pregix or suffin or both. It is a word part attached or fix^ to a rbot^, ' 
vovd to build a new word. Fill, in the blanl:s \7ith the correct root or affix. 
Uord" lloot ' " ?rd£l:; Su££l:i 

reclzoned ' rtad:qin . , • ' ed , 

• unforcettable ^-^ . - ' ; • -^ ^ 

recount , . * ^ ■ . 

alertness - • ... 

' ' ■ - ' ■ ■ ■ * 

controlled ^ - . * • ■ 

II, To demonstrate the variety of infonaation which can be found in your 

dictionary, find these answers; , * • 

* * 

a. ITliat i5 the synonym for scowling? > , * . ^ ^ 



b. TJJiich syllabla c;cU.s the primary accent in 'unforscttable? 
. Marl: both theiprimary and secondary accent. V 

c, Hm; moay syllables ^are tliere in alfalfa? ^ ^- 



^, How m£fny meanin:^s docs hefty have?] TJliat are they? 



e. How wouid-^ou pronounce wrangle? IJhy is this a more^ 
interestiric way of speaI:inG than usins '^argue •? ■ • ' - ' ^. 



< > : ^ ••• ^ — T- 

f, MrLtQ the way Siou:: is pronounced, IJhat ^oes 

^ the name mean? , ° \ 

^ 5« TThat is the antonym of empty'. 

EMC * 28 



8£UCt CSEEjS SUtim ' , chapter 5, pase 2 Ugc o ' . P or 



111. JlOSfif ttKO chcaged<^by their pxrofinoo and' cuS^fistes* Lvmr Unco to the 

uetntnco efi the bo::od-*af £i3ceo» 

faohlonable^ adj. , like, In that matmer 

♦ • 
fashionably ady. again 

* faohionablcncoo n« ^ full ; of . 

refashion otatc of , quality of 

unfaohionable adj. / ^ not 

IV* %e author Uice colorful t^orda to give a core tneatiingf ul picture* to the 

reader* Upw did he <acpreoo the follmrinc? , 

?aco 39: Ihe ditcliinc Father thought v;duld talce him moat of the 



Page 39: Hxa alfalfa .vmo otored away. 



<?ago 3S: \ro\xld have enough anlioal food. 



V, tihat heppeno iihen Fletcher goea atray on a ^ng businesd trip? 



VI. On page AO find ooae deocriptivc vrordo which chow that:' pltane x/as a fine #^ 



horscnan« 



[Add' three oo'rc ad^Jec^ives to tell h^t; you feel ^about Ghatle* 



Vllt Froia vhat you'Unot; pf Gftanc, xzhat doeo hct/ant Sob to Utipt7 libout gans? 



*?age A4:' tJlty io tlilo very iiaportant to him? 

«r * 



. . ; . : , :., , . ,. ' 



niX» Co far in tho story, hotr had Shioaa's conscious alcttncsjS/ been stiovm la his 



. CUJVEIAND H&IGHTS • UNIVERSITY HEIGHTS' CITY SCHOOL DISTRICT » 
/ . R<;adlng Program Within The 7th GrAde English, Classes 

' 1973 -74 ^ 

STUDY GUIDE SHANE Chapter 6 Nama ' . ' Pfer, 

guaranteed ^ • sufferance*. » querulous 

disappointed * ' » veer ^ mule -skinner 

stage and freighting brace ' , deliberately 

arguing amiably ^ prevailing realm of prestige 

stray drunmers * annoyance Involuntarily 

I. Fill In the blanks to makjs a word. * 

^(oy) young man . • ' ^ (oy) Woodeq duck • 

(ol) ^ _ covered with oil - ^ w <ol) be glad • 

(oy) ; -i a seafood " — (oy) £ 

(ol) _ loud ^ * ±^^^S^L^^ (oi) _ ^ 

your hopes are gone 

II. Use the dictloniary to .find «t iea»8t two meanings for the following under- 
lined words. Circle the meaning as 'Uted in Shane . 

. / ■ ■ . ■ • ' ' ^ 

Page 46 He rented rooms tor stray (^rummers # ^ 



Page 51 I'll brace him myself, 



III. / Use the following words to complete the sentences below. 

^ arguing. amiably sufferance ^ deliberately 

• -. stage and freight querulous wi,fe realni of prestige 

I. The .neighboring farmers wefe - 



2. Fletcher be)|.i^ved that this valley was his J_ 



3. One farmer refused to discuss Shane with his > 
/a. Ernie Wright i^ent dowft to the t o get a trunk. 

5,. ^ Being' farmers in the valley made ufs.' feel, that Fletcher allowed us to 

exist*^by his ■ f ^ 

6. Morgan - s tarted putting down the farmers by 

making fun of tl>em. ^ 
IV. • Whit did the cowboys do as' soon as Shane and Bob started for town? 

: ■ . V. ' ( ■ ^ \ ' \ ' r 

Page 50 ' ' :: . ^ ' 

Para* 5 "^'^ ' ' ' ' \ 



CLEVELAND HEIGHTS - UNIVERSITY HEIGHTS -CXTW^CHOOL DISTRICT 

Reading Program Within The 7th Grader EngVish Clasaes < 
• 1973 - 74 

* * 

STUDY GUIDE — SHARE Chapter 6, page 2 Name ^ P er.' 

V, Give two reaaona why Shane dldn^^t want to fight Chria thla time although 
ghrli had a fight' In mind .J ' ' 



VI, Why do you think Chris* companion left town wh66 he aaw-Shane?. 



VIi; Grafton and Ernie predict. 

Page 54 - 



• Para. j5 \^ 



CLBVEUHD HEIGHTS - UNIVERSmr HBIGHES CHY SCROOL DISTRICT 
Reading Progrnm Within The 7th Grade English Claated 

1973 - 74 



STUDY GOTDB SHANE Chapter 7 



Kame^ 



J?er. 



proportion 
shrewd 
irritated 
iprawling figute 
formal 

priined to rovel 



insolent interest 
alert ' ^ 
^urn * 
rear 

covey of men 
impartial 



slewing around 

circular 

sarcasm 

self-sufficient 

conscious 

constrained 



!♦ Arrange each group bf letters to make a word that fits the definition in 
which one or* two vowels are fdllowed^by r. 



Ltae' 



. «^ . prepared for action ^ 

2. toooprpipD^^ — «i25e or amount 

3. rtdelttla . ^ ^^^ ^ ^^^^ 



4. untr ^ ^ ^ 

5. talramipi ^ 

6. erups , 

7. ccrrauil 
6. mfraol ^ 
9* csasmta^ _ 



^ rotate 

^ — .(-.— — — biased but fair 
^ ^ ^ a small bag or case to hold money 
^ ^ ^ ^ — round 
^ ^ ^ correct custom, evening dress 
— — — — harsh or bitter words 

10. trypal not*" wholly 

11. Circle the letters that make one sound. 

shrewd printed conscious 

sprawling slewing ctovey " • 

III. Underline the group of words that mean almost the )iame thing, 
covey of men houseful of people, bird men, group o£ men 
self -aufficient feeling --7, feeling adequat^!, feeling full, feeling kind 
^ shrewd — a small animal, sharp and quick » bad joke 



a rowel, — first coat of paint, trowel » horseman's spur 

slewing around to swing around, in a swamp, detective working 
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CI£VBiAin) HEIGHES - UNIVERSITY HBICft|S*ClXY SCHOOL DISTRICT. 
^ Readtng Progrim Within The 7th Grtfde Englifh Claasat 

1973 - 74 

STUDY GUIDB — SljlANE' Chapter 7, page 2 " 
W. What 18 Fletcher doing to the vallay?_^__ ^ , 



V. How did Ernie Wright and Henry Shipatead cause Shane to aettle tha fight? 



VI. Explain the laat paragraph of Chapter 7. Marian has something Important 



